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b—ARY T 4 HERUOHNBEIIK S
RRPHEA R I T O —MREORE

HY thik

KO,

1. [ ZU®HIC

2. T—ARAZT A EIZL DM
3. REBIZL A%

4. by

1. [FLHIC
—FZEIZ B

v
FEICERDAAT
MU TRTZ &

ARHFFIL. AEEHE - SMEEFE IR OBERFE R b
L TR 21TV, SAEBEE ICE D - TV % 560 R U ERE
WHFEHEER, BRFELARTHL EEDNLSERERAL
THRLTHHLOTH D,

Whw B EFEFE A NT 7 V— (language learning strategies) (Z-OWTiE, Z
NETIZ, Bz L Oxford RZ DHOBFIEETZHIZ L - T, BE DR R &S
NTEFEWD ZEITEMDEY THD (Bremner, 1999; Bruen, 2001; Grainger,
1997; Green & Oxford, 1995; Griffiths & Parr, 2001; Hsiao & Oxford, 2002; LoCastro,
1994; Maclntyre, 1994; Maclntyre & Noels, 1996; Nyikos & Oxford, 1993; O'Malley
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& Chamot, 1990; Oxford, 1990; Oxford, 1993; Oxford, 1996; Oxford & Burry-Stock,
1995; Oxford & Ehrman, 1995; Park, 1997; Pickard, 1995; Pickard, 1996; Purdie &
Oliver, 1999; Sheorey, 1999; Stern, 1975; Vann & Abraham, 1990; Wenden & Rubin,
1987; Yang, 1999), £7=. TOEFEFE A b T 7 UV —ICBT DHFFI, # 2.132005
1T D Foreign Language Annals 35385 1 52, /IMEEPHREThI R LY, K
BN THBEAIIIHZENTTHON TS (Khalil, 2005; Nisbet, Tindall, & Arroyo,
2005; Woodrow, 2005),

—F. BRIEILZFER NI T VO—IHE LR DOFIL. HEVELSD
WRBRENTETND EIETEVENRRTHDS, LrL2b, SEEEE
CRWT, FBEREBLV) bOI, Rl L TIHRL TR, FEICEER
MBXEHDDLILDOTHD, TOEEEDOEVEMRTHIBEET LWL I LOIZ,
FEENLDOIDICWMOMOLONEN) 2L §ROL BRFEA NI TV—
COVWTHREL, RBEEEDD L3, AERFEHFICED> TWDIEIICLE ST
FEICEERDDHD L THD EEDbIS,

AW, BT, B2EICBOTr —ARZ T LB LI DHEIZONT, &
SEIZBNTHBIEC L AMAIC OV TRE L, £0%, BREIZBWTH
MOD LT D,

2. T—RRAEATFTA4RIZKHHE

I —AARF 4 EERNTEREFBA NS T O—ICBA LU THRAEHEL LT
(X, Sanaoui (1995) ZZEFHZ LN TE B, ZOHRIL. FE2EBEFEENE
EESEOBELFEBLUTBIL, YokoshFik - 77 —F2AV5hE
FIRNCRF LI b D THY, UTDO3ODHENLRYL->TND,

FTHE1EZEBOHEICDONTTH S, Sanaoui (1995) 1. W FFEEHDH D
RETOENERFBEICBIT 2 6 BRIOBRFE I -A2XHEL TV, IR
EEPE R O EARERME D ESL EEE ., Ab T HRAER L LT, FHEMNH
EEEOBELFETARICEDI >R T Ta—F 2RI EHFH~, D
BEOREAEFIEL LTL, 6 BRICDE T, £ TOWRARIC, BEEFEE I
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LTEDEdRFE - T Tu—FeRnichr, 0. REZFEH TE=F—
L. 22, BT 5 L5k, 2L T, 6 @MOE., 1EMIC1ETD (1
Ez->%60531), BHRAEEON, LM TOZ, BLHBHTE=F—LEdL
TriERICESEx, EEFHOLEDICHAWZAE - 7T a—F ERE SIS,
EHTH D Sanaoui (. TN HHME SNAFRICEDSE RO L TR TN B,

By the end of this 6-week inquiry the researcher observed that learners seemingly
fell into two groups: those who organized the task of vocabulary learning and
those who did not appear to approach vocabulary in any obviously organized
ways. Learners in the first group had developed a routine for tackling
vocabulary study, set particular goals for themselves, kept systematic records of
new words as they appeared in pedagogical materials, and reviewed these records
(word lists, notebooks, or self-made dictionaries) regularly. Learners in the
second group appeared not to take any of these steps or did so to a minimal
extent; they seemed to approach words “as they came,” with no clear routines or

intentions.  (Sanaoui, 1995, p. 17)

F 7245, Sanaoui 1T, ZOHE 1 BHOHEDERNL. BELH 220D 7 N—
TXFBEERELSGETAHAZEPHERLIDTIERON, &0 REEEZF DI
EoTWb, DO 22O0ON, ek, EREOSIMIZHL XL, BEFEE L
WO EREER “organize” TAFEFETHY. bOVEDIE, BEFE LWV FRE
% “organize” L72WERBF TH H, 723, Z @ Sanaoui (1995) DFa L T D “organize”
EWVWH B, BRFIZBWT Z OREBMER SN D R ¥ LT, TH#kT
D1 EVWIOBKREVD XD FL LA, FEEFEE LV IREICK LT, <EFH
- BREMIC - HEIC>ERO T EWIERTHNLOA TS EBEXTH
WeEHBbnhd,

KICE2HFBOHRICLOVWTTHD, ZOHFRIR. H1EBOHEDOKERE
bz bk BfE GERESEE LW IHREL “organize” T5FEE L “organize”
LWFERE LW 2EICFEE T KRBT L 2L BHRDOTIIRVD, &
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WO REE) PETIRLDTHLINE I D ERITTHADICERBEINTZ LD TH
5, 7. HERAEFEZHOVTTHD, ZOF2EFHOPFETIL. LROE 1%
HOWRDBRFE I —RAEZH LMo T D 44 0 ESL #£8% 2 RExt
RELT, F—ARZTAEEZRANT, FEEPBREEOBICHNS HiE -
TIu—=F RO DT ENRAERERTONTE, Z0440H, 24 0D%
AT EREFETH Y| FRD 2R DEFBHNINRER TH o7, EREFE O
BAEHEOWREE 240N, & DX Cyndy EWIHART (RA) DED
A2 KRV T ANEBEEETHY ., b 50L& DiL, Rogerio &\ H4RT (R4)
D22R2RDT 7 PNVHHFOEBFEEE ThHoTe, —F5., EENPVIREKTH S
WHEH 28 DON. O & VL, Evelyn & W H4ART (RA) DI9ROEFELE D
HEEFBEETHY., bHIVE VX, Kiyoko & WO EBT (IREG) D2UBOHARAN
HEFEEThH- T,
NODHHEEZEAXLL T, BEEEBTHLIRBOERLEETH-DIC
EDEIRFE T —F e ARMOMAW P2 EEERTSLIKRD S
NWic, LT, 2%k 2lEMIChbz-T, FELEEEIEDL Y 2
DTHoTcrE )& E, ERbOBRELYERT H-OICHAW - REE
ERETDLIKRDONT, ZNHORBIE, BEEKIC, HRAEEHOPEE
T&H D Sanaoui (IZHRH SN BIZ 1 EfTPLNSEAEROBEOEEE LTHNWS
N, TOEMDEITIL, FHREEZE X, BABHADPERLEZAFICONTES
WCFE LKA D Z &5k bz, #HOBESEICET 558, BAmKIC
BOWTREATENORZBIMER, HRAEE DB IZFEEEHM OOV TOBR
% WIEERICETAERES T, BIC1EOFEANEROKTER., SHREE
TR B LN, LT, 6EBEINRE L%, BEENEINTEE
HWETH, EHAEEZLICSOIZMYVEDOON-, BESETHHEBEDE
REFBETOIRICEDL S FE - T o—FE2ANEh, LVH 2 LiciET
L. ZNHDOEYBED b EH A EIZ LT, Sanaoui IZLLF D & 5 IC ks £
R LT 5,
BONTT—Z i LiofR. 48 OHEFAER DN, Cyndy, Rogerio KX
Evelyn &9 341, FBREFE LOKE - 770 —FOE T, RO 6 DD AT

-
N
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BOTEFICBBESTZREEF o TWHEWS Z NN >, —DH
X, BEORATETIZDETOB/EDOPF T, LD L5 RERICHFICES
U TCTEEOSRE LTI, 2RDITDDOENEL, 346L b, HOH
HOLOPT -0 LB TH- TV, LWH R TH D, Bl 2id, Cyndy
DFEIIL TEREE) OBITRIZNEHE S 0 E I M THIB LTk, —7F, Rogerio
KO Evelyn DAL, [FiR) OFRICET SERICEADE LTV, =
SHIZ, 34 &b, BESTICEIOTREARL, BEMIZ, MEIZ, LT,
B OREBAIC, BRABICRIVHEATHE, LVWIHIRTHD, Z2HI, 34
2R, B2 BRBEEOF T, HOWVWRBEENRFEEHOR THELILEREL., R
BREREFEOE®RE LI, BFEFEHDO ) — FBECAELTEERLT LD
IZLTWie, EWIHRTHD, WHoBEIEZ, 34EL. BEFEHD ), —FEIZ
HEFLUEBEY., THMIZEB T I, EWHIETHDH, HD
Hit, 34& b, HILIFELEEELY, [FF, HDOWITRL 2RZEDORH
BEZRIIBOVT, EBRIERTAZLAHE T2 LTV, EWH AT
BB, AORIE, 3&E b, BEPCEMNLEONDBERERR L OERBER
DEMIZELTH, TOFERIZOVTER LT, LD ETHD,

—F . ABHPDOED 14 Th 5 Kiyoko DEAIL, _EFLO® Cyndy, Rogerio & T}
Evelyn &9 34 Lid, fB&EFE LoOKFE - 770 —FOE T, 5%
BoTWhEW) ZEMNRBHLMNIAR o7, Kiyoko & W) FEF X, (a) S
TOBEFEMRBREREFFHITITLEALEMEE-TELT. (b) EEXFELE
FBEROKIT. o3& LHE LT, a0, (o) &R LD
EEIZOWT, FNLEEET LI LML RL, £, (D) Fhofidie
WAELTERRAZEBECERTOIHE LTI EbWBII o7, EHIT,
(¢) EBET A MEATH D TEIUTHNT TT A M A L T& &V, &R
IZiE» X 0 LEERLEDbNZEEEZFRWT, Kiyoko 1%, FEFIZHMLE
LA DHIEBRERL EOEBEBBROBICHONT, FEAEERTAHZ LX) -
Too MZT, (f) ZHELTVWDHEEIZBWTHAID LEA SN DFERMGROHK
Mua, ki, LIZLIE BTEY, 20 onic@asnizvie L,
Fio, (p) FBEFEHICELCOHELZOBE - BRYE, tho 34 LHEL T, 1T
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EDLLTELT, BRELTED, 034 LIIREY, YOk RERIC
FICEAZ YU TTER LTI DEZRD DD DOEAEITF > TV Do T,

FNTEIFBDOHRIZOWTTHDH, ZOMROWFEH L, FSL (French
as a Second Language) FEES8ATHol=, ZDHN, 44 D77 RAEHIIA]
RERETHY, KD4LDT7 T ABNILRER TH -T2, BB, 2084
28, RARERBEEECTHY, N2LI1IBMHE, 6LITLHETHoT-, BES
BORESFETAEDICEDL Kk - T Tu—F AW R
LI, 4BM TR, 1EBP R, SEBICR > TWLIREETOE
WEH DR, FRFEOFFEEEIL, ESL FEELZEREE L LI-LBDOFE2
FHOMETCHW OGN -bD L, BAMIZFR L TH-o T,

T OER, BEEROEELZFE L UTKBEDXL Y RKFE-T
Tu—FERNWEHILoT, INHDOFEEFEEY, 1A ZRVT, UTIRT
ABLBREICKELSHETED LWV T ENHLNI o, BY

F7T. ABIZOWTTH D, ZDABEIZIX, Joan, Richard & T Mary &9 3
HOREFENGTEND LN (EALITETRA), 2B, TO34DA,
2HDT T ABNTIERERETHY . 1AITVREE ThH-o72, ZThHDF
BEOHFREFEOBROKFE -7 a—Fi3, 3AMTL@E>TEY ., 72, ESL
FTEELRWRESE & L LR 0% 2FB OMEICBIT D Cyndy, Rogerio KR
Evelyn &\ 9 3B DFHE - T7a—F & HEL L TWi,

] 2 iX. Joan, Richard X UMary &5 ZDAHD 3413, BREOFTDE
FEHROBIEDOTIE 2L, BELMNTOERFEOBEZBSEH TEI
FTEHZLTWe, B 2z it E2EFEHOHEO CREIZBR A, FE
PHCEAOTIHRL . BEMIC, MBIZ, £LT. 8 LEBMIC, FEFY
ICER DT S WO KA, TOABOILADOEHERITHEIRICE b, £
DT EEBEHRLTWVS,

Fio, NG 3ADFEEENHLEATIED AFEEFLEIEEIT. BR L
LT, EVEFEHETHD, WO ELHALNIR-Tz, HlxIE, Joan 2L
TiE, RO XD ITE~EN TS,
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Joan reported learning vocabulary by performing such activities as: listening to
the daily news on the radio; listening to audiotapes of children's stories, songs,
mysteries, documentaries, interviews, and lessons from self-study French
language courses; playing French language computer games; viewing videotapes
of a French language course offered on the French television channel, as well as
entertainment programs, participating in a “French only evening” . . . ; and

engaging in monologues in French while jogging. (Sanaoui, 1995, p. 20)

EHIT, TNHABOEREZ. F2EEHOPRIZEIT S Cyndy, Rogerio K&
U Evelyn &) 34 L RIRIC, #ka RBEOHF T, HDHVWITHENRFEEEH
DR TELERL., RBSOBERE L HIZ, BEFEHO/ —FEIAEL
TEEIRTLOCL TN, o, EBXRTHBORL, BHEOFEBEHELD L
£\, EWVWIH T ELHOLNI o, MAT, ZTOABDEEFIL. Cyndy,
Rogerio 21X Evelyn & Rk, sBEFEAD/ — MNEXEETLLEBRL. EH
MICEETA L IICL TV, VS Z b RENT,

WIZ, BEEIZOWTTHD, ZTOBEEZIZ, Connie, Greg, Margaret X U Linda
EWV) ALDHERAEENEEND L AN (BAALITETRSA), B, 204
ZON, 24 DT7 TV ABHILBEETHD  FED 2HITMREETH T2,
T OBBOFEHEOERFEVTEIL. ABOFEEE LIIMRM TR ->TEY
WiZ, B 2EBOMETHTE 7 Kiyoko & W95 FEFOREFEFITE L FEFIZ
BULT W, BEOFEFEERICE > TE, L TV IRETOFRREEN,
ﬁ%%ﬁmtwwztéwék&ofkb\gngwﬁﬂﬁmazm ERE)
WCEEFEPITY Z EIIEEILD RN, &) T EAVHIBA Lz, AT, Sanaoui
&5, ZOBEOFEEOEREFTEITHO/HBIZONWTORBDTH D,

All 4 students kept minimal records of vocabulary items they had learned or were
learning.  Also, their records tended to be ad hoc. Some lexical items were
scribbled on the back of handouts received in class, others on various pieces of

paper, others in notebooks, and others could not be retrieved to show the
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researcher. AH 4 participants reported that writing vocabulary items ‘was a
mnemonic procedure they used, on occasion, because the act of writing a word
when they encountered it helped them commit it to memory; they did not
necessarily write words so that they could review them. These 4 participants
engaged in little or no review of their records and made little or no reference to
course materials, relying largely on classroom activities for vocabulary practice
and review. Also, like Kiyoko from the ESL case study, 2 of these participants
were found to have misplaced or discarded some materials that they had recently

received from their teachers. (Sanaoui, 1995, p. 22)

LLED 3 DDRFFRDOFERAEIZ LT, Sanaoui (1995) 1. &2 SEEFHEN
AESHOEEZTE L TUTBICAWS Fik- 7 —F & LT, “astructured
approach” & “an unstructured approach” &5 2 D% $ER L TWA (p. 24), &
WEEDOED NG 200K 7 7a—FIE KD 5 2DRTRAR- TV,
— OHIE, FEEVEEN  BEMLBERFE L EOBRET O, EWVWHRT
HY, ZOoRF. FEEPRYADE £ - BEMNREREEFRHOGEEN Y
ORED, SVRANE. BEW - BENLEEREFEEEDEHBICESLO
THDMN, HDHNE, BEMRBDOTHDH, EWIATHE, =28IF, %
BHLTWOEEEFEEVBREFERO ) — FMEIZEOBREREERETMH. L0
IRTHY, WoBEIE, FNOEFZREINTFEREFEEL LFOREEE TS
N, EWVWIRTHD, ORI, FELLEERELERICERT»HE L, %
UANDERET, FEEPEOREITI ), LWV RTHD,

“a structured approach” D53 & “an unstructured approach” DB H DEE
FEITERZX L TRRD EROBY THDH, T74bb, EiRo—~&ABIZoN
TiE. BER - BEMRFERFE L. i RT3, %EFEFIC Ly
Tod. ZRETHDHEMN - BENRBEFEESOHMEIC OV CIL, B
TEHIFTH D0, #%FITHES, BENTHS, LWVWIHIBFEEHE TS, =
RBO TFE LUV HBELTEENBRFERO /) — MBI FOREEEXT
T VD RUITOWTE, I IIAEICZ < OFREZEEST L., 2BH,
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FOEXTTHED, BREL, 5HEM, REX o700 THDL, M, #%
Fix, FEERTHEEOBIFHEF IO, Fle, RICEBEZFETLLTH, BR
& LT-aHERY « BRFFIL - 7e0 0 TR ole, WEHD IZhbEERIN
IEREFEEN EOBREEE T 50 LWV ROV TIR, BiFEIIEET S
ZEBZVDIIK LT, BEIRFZEALEE LW, HDHWT, E<EEL
Rnote, AABD EBULBELERIMERT OHEL, REUSNDREE
T, FEEPEOREITI N L0 RIZOWTL, BIZEIZZOHEDTDHD
BEAZHEMCRITIZIEIICL TV DI LT, BHEIZZOHEB DT DO
SLFREDSNORETCHLRITDEIIRIEIFILTEL T, ETHICLTH,
FNIBEOFRTHEE T LI ENT & EFICRLN TV,

Z @ Sanaoui (1995) DWFFEIL, V¥ —AAZT 4 EEHAVCEREERA NI T
D= IZBALTHZLDThH T, ZOHEOMREE LT ROERERHL.
AEOROET 5, UL, Thbbh, BEFELWVIBFREICKH LT, EHED
2 s BEHZ - BHEMICRDADFEE L, T TRVWEEE LW D 20125
BEZRELLDETHZEPHKREI THD, EWVWITEZHLMNILIZEW
IRTHYD, bl F2EBRFREILLIERFBOHE - T 7 u—FITD
WTEAEBRAED ABEDOREDDEDE LT, “structured/unstructured” (Bl
EEL AL, “organized/unorganized”) & WO HEEEBLIZEWVI A TH
Do

3. RELEIZLDITE

PNE7E (think-aloud procedure) Z W TEEREFEEA T 7V —IZBE L T~
7-HF3e & UCid. Lawson & Hogben (1996) %275 Z L3 TX 5,

IOMROEREE L, A=A IF VT - TTL—FD, HLRFIZENT,
B1EERDAZ ) TED LR LAVOBRELZH L TWIEETH 72,
DIFEOZTHFEDOKE DT, RELEAFTDIENI, P EL5ER, 414
TEREFB L CExIZETHoT=, 2584 DZHEAEDN, 19472 Lawson & Hogben

(1996) 2L D ZOMEFFRICEZMT D Z EICRIE L, 2L, ERIZZO
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AEFRICSM L= DIE178 (ETHME) THH, ZON, 28507 —F 1L,
(P DBEIC & W BRARTREL R -7 D T, KEENZIX, 1645 DF —4
MO OXtG L 2oz,

ERIN-ZERBERL. 128047 ) TEOAFTHoT, BB, ZThb
ﬁwmw<omﬁmzﬂ@%%ﬁ%ﬂ%ﬂf&éﬂ%ﬁ%%@br\60@
HERNFHBALE LTHESRE, TLT, FHEHBEBIZLIZ, 34 F - 54
YFOREIOH— RORMEIZ, FEFNRERDA 5 Y TEOHE RO £
DEEZEGATFSC) PRBENZLOBAEBE IR, 2B, Zh L DFISTOR,
Ho3E, FEMBLERLRMBOERTHREEL THFREHINCEL D
DTHY . BH¥IE. REBOBEWLHATTRERL THERENCETE VD
DTHD, A A—VEHEROTWVWEIICT DD, I— FOREOHEZLLTIC
Y (p. 110),

GRETTEZZA

Senza dubio quella risposta sa di molto grettezza.

wAZ, B— FOERIIODWTTHD0, EEiZiZ, FHOXMHER-TWWD
A B TEROBEBEBPEODLIREBERTHENERTOO [EETORE %—
BRHRTHDHFO (FHEFE], KO TEEFEOEWRERTODKEFETONRE
R SN boBRHCLNE, LTI, 7— FEHROFITH S (p. 110, A
(BHE) RO EE),

GRETTEZZA means stinginess, meanness, miserliness.
Can also mean narrow-mindedness.
Related words: Grettamente: meanly, stingily, pettily, narrow-mindedly.

Gretto: mean, stingy, petty.

Wiz, WIEFEDFEREITONTIHRS, Lawson & Hogben ix, LR D#EEH
TH 1A CF LT, AAmKERICT, NBIEZHVWTHEEER L, @A
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HRIIETT— 7 IZHET IR, TOEHN R IIT255H., RHEWVHDTIT
. BLRWVWLO TS ThoTe, £ #WHAEIZ, 18BN X

Y7EDOY A (ZEBERVUTHAD65E) iR L7, AEEIL, ZORR
ENFYAMHNOBEBENETNIZONT, BRZH > TWH@ENL I, £ D8
MCHAHHEEBICHZMTALIRD N, 12BOFERNR L RDEFEIT OV
T, BRThHd ELEENTL0BRTE, TOFEE, TOLENIFAERICHEMRE
h, F, BRTHA IR LOBRHIE, TOHORTET. FIHAOHE
DFDORMFEE DANEZBRENT,

%2\ T Lawson & Hogben (X, WEBIE L IZED LI R LD THBNITHOWVT,
WREHICRA L%, [HOEAEEY, BlOWIEOF T, ABEEZ AV TH
HEZAEGE LT 7 RN T RBIRIC DWW T OB EZIRED &/,
ZT D%, PIAILFRE (Z D Lawson & Hogben (2 L AFAEHZE THW O
LRI, NBEEERTIHEBEOIOICRANLNILD) AW T,
NBUEZERTAHE2ThY e, &biC, 5l&HENT, kRO —FEFEL
SHRHEROBEROI— FERWT, NEWEEFERT B MThT,

INOORNBEOCHEO%R, FEMRLRDIZB/IIOVT, FEFEANS
FO—ERAONCTHZERENE LT, RBEERZHVT, AEFERITDOR
7. FMEH TH D Lawson & Hogben 23 EFRAEF 1T KT L TRO Iz DT, TEE AR
ETRoTWBA XY TEEOHEE (1258) OBEREZRRAREIWN] &5 & Tho
Troe ZOBREERERTAHDHIC, I—FE2EOLIITHWDNEL, EHAEE
DOBEBIZEE LN, REAIZ. V— FEHFEFICETRIC, Koz Lol
TETEICL, = FEZTMoHRAEEFEOMIL. ERHARD Z LITEH
THY, Flo, WORTH IV, Lahi,

125832 TOHEENRT Uik, 7 2 N AOSHRAER ICE I, #SREE I,
BHEIZOWT, BRAZATHZ EDBRO LN, B, T A MHKIIBIT
H12EOHRTIEIZEESLPZ2INTEY . 77X MIESFEICKITDIEE
FIZRRBZLOThotz, ZOT7 A MIEFFFRFIRIIRTONTELT., & T
DOHRAEE VP10 LUPICERE DFEAZRK T L7,

1R2BEOFERVPENIHLS T A PBIKRT Lick, 77 CRESNEEFE
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THEFBSEI SN, ZoFBSRISNT—F 2T 58013, WITRY
IEED 23— F (K& T4 20h 72V —ZHhBEEIND) BAVWLRE
(Category 1: Repetition (Reading of Related Words, Simple Word Rehearsal, Writing
Word and Meaning, Cumulative Rehearsal, and Testing), Category 2: Word Feature
Analysis (Spelling, Word Classification, and Use of Suffixes), Category 3: Simple
Elaboration (Sentence Translation, Simple Use of Context, Appearance Similarity, and
Sound Link), and Category 4: Complex Elaboration (Complex Use of Context,
Paraphrase, and Mnemonic Use)), Z #1560 22— Rk, EEEEEBICET 5 &7
PHOHA, RUBERFEET > TV OFEEZBELIHERLV) 2085
LT, BR ARSI LDOTH D,
ST, LAF. Z® Lawson & Hogben (1996) (& ARFFEDERFERIZONT
ThB, LEROBHEEOa— FEBNT, B SNEF—F 2L, 5
FLIEHER, ROYEABREOBVWEEREZEA N TV —ik, TRVIRL
(repetition) ] (2B 2D THDEVH Z EVHHA L (p.120), LH#HREEED
AEFEFEEDN. FRFEEZIT ORI, K<HAVWLNL®EVIEL LI FikIC
IRz T, KERERERFE A 77 Y — (elaborative vocabulary learning strategies)
EEORERWD D, EHLMNITSZ LM, Lawson & Hogben ORFZE DR
DUELDTHSTZE OTHLR, BVIEL &0 D FBERFEFIEN, KL HE
WHWLOND, LW ZEBHLNTR-7-?|Zxt LT, keyword mnemonics
FIRKREIND . BERBEFESEL. bEVHEECEIAV LR, £
52 & HHBILTZ, Lawson & Hogben i%, 7 — & DHORIKEI R ERICONT
WD L DITE~TW B,

Overall, the great majority of strategic activity in this vocabulary acquisition task
did not involve extensive transformation of the word/meaning complex in ways
that would relate these two components in a richly linked framework. Although
the students showed that they had a number of different procedures for working
on the vocabulary acquisition task, and that they actively employed these

strategies, the strategies were concerned more with repeating the new information
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than with transforming it in a way that would set up relationships of the new
material with existing memory structures.  Relatively little activity was
concerned with detailed analysis of the word and its meaning in ways that would
allow for the establishment of powerful associative relationships between the two.

(Lawson & Hogben, 1996, pp. 120-121)

%V T, Lawson & Hogben |d, FBEFE R M7 7V —OERMAE L, B
BRIATbNIT A FOBRLEDOREFREY, AT~ OIRMHBGREEZ AN T
Gt LTc, ZORR, BEEBICBWVWT, IVELL0BEFEX NI TVO—%
RAWIZHREZOHF N, TR WEBEFBEA N7 7T V— AV HRESR &
DH, FEMBLROTLEOERZ, HMET X MNZBNT, LB
TEPHEDL EWVOIMMAPRS RoND, LW I ZERHLNIA T (p.121),
£, WAEEON, BETRA MIBWTRLEARE-T-F 48 L. B
K2y ToF AZEIEO, L VR LTBR, KOS LS E 227 (pp.
124-125), F3iE, BERBHOL S, EKESFHIV L. LV EOHEED
BEFEANITU—ERERTLERDROND, WO ETHB, VbW
HHEAICRTEARBNFEERIL, £HTRVWEEELIV L, IVELL DM
HOBERFEAN I TO—2ER L, o, BRFEA NS T UV—DFERHE
L@, LV T EAKRES, &

BB DL DI, ZOHFRICBN TR, FEMRE RoT-BEOETEIN—F
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